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Section  I 


Introduction 

This  instructional  guide  is  intendea  for  use  with  multi-handicapped 
children  who  possess  any  combination  of  sensory,  motor,  emotional,  or 
intellectual  dysfunctions.  The  sequences  of  skills  are  organized 
according  to  normal  developmental  patterns  but  allow  for  individualization 
and  adaptation  to  meet  the  special  needs  of  each  child. 

Due  to  the  uniqueness  of  individual  learning  styles,  as  well  as  the 
effects  of  handicapping  conditions  on  each  multi-handicapped  child,  it  is 
assumed  that  the  development  of  certain  children  will  not  adhere  to  the 
sequences  outlined  in  this  guide.  For  instance,  some  children  may  bypass 
steps  in  a  developmental  sequence  in  order  to  master  a  skill;  some  children 
may  require  greater  emphasis  on  one  step  than  another  within  a  particular 
sequence;  some  children  may  master  a  more  difficult  skill  before  an  easier 
skill;  and  some  children  may  never  be  able  to  master  a  particular  skill. 

It  is,  therefore,  incumbent  upon  each  teacher  to  diagnose  the  specific 
learning  needs  of  her  students,  to  prescribe  an  effective  educational 
program  for  each  one,  and  to  reassess  each  student's  progress  continually. 

Because  of  the  vast  differences  among  multi-handicapped  children,  this 
guide  does  not  attempt  to  recommend  particular  instructional  methods  or 
approaches.  It  serves  primarily  as  a  tool  for  assessing  a  child's  level 
of  performance  and  monitoring  his  progress  and  development  according  to 
normative  developmental  sequences. 

The  complete  curriculum  guide  for  the  Multi-handicapped  Unit  consists 
of  a  total  of  21  instructional  guides  dealing  with  five  major  areas; 
Self-Care  Skills;  Social-Emotional  Development;  Pre-Academic  Skills; 
Mobility;  and  Pre-Vocat ional  Training,  Bach  instructional  guide  is  divided 
into  specific  reporting  units.  Each  reporting  unit  is  organized  according 
to  goals  and  instructional  objectives  in  terms  of  those  goals. 

The  instructional  objectives  are  stated  in  behavioral  terms  ;o 
facilitate  observation  and  measurement  of  a  child's  level  of  performance. 
For  each  instructional  objective,  a  developmental  sequence  of  skills 
necessary  to  achieve  competency  in  that  objective  is  listed  and  eerves  as 
an  elaboration  of  each  objective,  providing  a  list  of  specific  behaviors 
to  be  observed  and  used  for  purposes  of  evaluation. 

In  some  cases,  suggested  activities  follow  parts  of  a  developmental 
sequence  and  describe  various  means  of  teaching  a  specific  skill.  These 
are  merely  suggestions  for  instruction  and  are  in  no  way  intended  to  limit 
a  teacher's  creativity  and  imagination. 

It  is  important  to  emphasize  at  this  point  the  effectiveness  of  music 
and  art  activities  as  means  of  developing  motivation,  creativity,  and 
learning  in  children.  Activities  of  an  art  or  music  nature  can  be  incorpo¬ 
rated  into  almost  any  developmental  sequence  and  generally  prove  to  be  an 
especially  meaningful  part  of  a  child's  education. 

Some  terms  used  in  this  guide  may  be  ambiguous  in  nature  and  may  he 
subject  to  misinterpretation.  These  terms  and  their  intendea  meanings 
in  terms  of  this  guide  include  the  following; 
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"appropriate:"  Any  means  which  adhere  to  the  socially 

accepted  norm  or  wnich  result  in  success  for  the  child  who  is 
unable  to  meet  the  norm 

"teachers"  Any  individual  who  is  working  in  an  instructional 
capacity  with  a  child 

"competency."  The  maximum  level  of  performance  that  can  be 

attained  by  an  individual  child  in  terms  of  a  specific  skill 

"level  of  acceptability:"  Although  the  ccrm  'level  of  acceptability' 
is  not  used  in  this  guide,  there  is  an  implicit  level  of 
acceptability  with  regard  to  each  objective  outlined  in  the  guide. 
A  child's  performance  with  respect  to  a  specific  skill  must 
meet  a  certain  level  of  acceptability  to  insure  that  he  is 
prepared  to  progress  to  subsequent  skills  in  the  developmental 
sequence.  In  terms  of  the  mult i-handicapped  child,  the  'level 
of  acceptability'  is  the  point  at  which  the  child  consistently 
demonstrates  competency  in  performing  a  task  or  skill. 
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INSTRUCTIONAL  GUIDES  1-1 


Reporting  Unit  Pot  .lino 
Mobility 

Goal  -  The  child  will  develop  skills  and  concepts  necessary  for  moving 
around  efficiently  in  his  environment. 

Instruct ional  Ubjective  1  -  The  child  will  identify  and  demonstrate 
functions  of  different  body  parts. 

A.  Developmental  Sequence 

1.  See  Motor  Development  Unit  for  the  section  on  Body  Image 
for  use  in  identifying  body  parts. 

2.  Have  the  child  learn  and  demonstrate  the  functions  of 
the  fallowing  body  parts 

Notes  It  may  be  necessary  to  show  the  child  each  motion 
and  let  him  feel  the  motion  as  you  do  it  and  then 
to  help  the  child  do  the  same  motion  until  he  can 
do  it  independently. 

a.  Hand 

(1)  It  may  be  closed  tightly,  then  opened. 

(2)  The  fingers  can  be  spread  apart  and  brought 
back  together. 

(3)  T ne  fingers  can  move  forward,  but  backward 
motion  is  limited. 

b.  L'Jrist  and  forearm 

(1)  The  wrist  can  be  moved  in  a  circular  motion, 
(rotation ) 

(2)  The  forearm  may  be  twisted  in  such  a  way  that 
the  palm  may  be  turned  up  or  down  without  moving 
the  position  of  the  elbow, 

c.  Elbow  joint 

(lj  It  can  be  bent  to  bring  the  forearm  up. 

{2)  It  can  be  straightened  out  until  the  arm 
forms  a  straight  line. 

(3)  It  allows  no  backward  motion. 

d.  Shoulders 

(1)  You  can  pull  them  backward. 

(2)  You  can  pull  them  forward. 

(3)  You  can  raise  shoulders  upward  and  then 
lower  them. 

(4J  You  can  combine,  the  above  motions  and  have 
the  shoulders  make  circles,  moving  forward, 
then  backward. 
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e.  Head  and  neck 

(1)  The  head  can  be  dropped  forward  much  farther 
than  you  can  bend  it  backward# 

(2)  You  can  bend  it  sideways. 

(3)  You  can  twist  the  head  sideways  as  if  looking 
behind  your  shoulder. 

(4)  You  can  rotate  the.  head  in  a  circular  motion. 

f.  Lower  back  and  waist 

(1)  You  can  bend  forward  at  the  waist. 

(2)  The  amount  of  backward  motion  is  limited  when 
bending  backwards. 

(3  j  You  can  bend  sideways. 

(4)  You  can  twist  to  the  left  and  right. 

(5)  You  can  bend  forward  and  twist. 

g.  Knee  joint 

(1)  The  knees  bend. 

(2)  They  do  not  move  sideways. 

h.  Ankle  joint 

(1)  It  is  hard  to  move  the  ankle  when  the  foot  is 
stationary  and  bearing  weight. 

(2)  The  ankle  can  be  rotated  in  a  circular  motion. 

i.  Foot  and  toes 

(1)  There  is  not  as  much  movement  in  the  foot  and  toes 
as  there  is  in  the  hands  and  fingers. 

(,2j  You  can  curl  the  toes  under  and  extend  the  toes 
backward  toward  the  top  of  the  foot. 

(3)  You  can  spread  the  toes  apart  and  bring  them 
back  together,  but  there  is  not  as  much 
flexibility  as  with  the  hands  and  fingers. 

B.  Reinforcement  Activities 

1.  Play  "Simon  Says". 

2.  Have  the  child  name  the.  body  part  or  parts  he  uses  when 
doing  a  particular  activity^  sitting,  standing,  climbing, 
etc. 

Instructional  Objective  2  -  The  child  will  demonstrate  correct  posture 
in  a  sitting  or  standing  position. 

A.  Develonmental  Sequence^ 

1.  Have  the  child  walk  forward  in  a  straight  line  with  a 
beanbag  or  book  on  his  head. 

2.  Have  the  child  hold  a  stick  in  front  with  palms  facing 
the  body.  Without  changing  the  position  of  the  hands, 
the  child  must  bring  the  stick  up  over  his  head  and  lower 
it  behind  his  shoulders.  The  head  should  be  kept  erect. 
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3.  Have  the  child  lie.  on  a  mat,  on  his  back,  and  raise 

his  head  and  shoulders  off  the  floor,  but  without  coming 
to  a  full  sitting  position.  Later,  have  him  perform 
this  exercise  by  putting  his  hands  behind  his  head. 

4.  nave  the  child  lie  face,  down  on  a  mat  with  his  arms  at 
his  sides.  Have,  him  raise  his  head  and  shoulders  off 
the  mat.  Later,  have  him  place  his  hands  behind  his 
head  while  he  lifts  up. 

B.  Reinforcement  Activities 

1.  Use  activities  on  balance  from  the  Gross  Motor  Unit 
(Instructional  Objective  14)  and  have  the  child  place 
a  bean  bag  on  his  head  while  doing  these  activities. 

2.  Have  the  child  sit  in  his  seat  with  a  bean  bag  on  his 
head,  during  a  listening  activity. 

Instructional  Objective  3  -  The  child  will  demonstrate  knowledge  of 
basic  concepts  that  relate  to  mobility :  up  and  down  (high  and  low); 
forward,  backward,  and  sideways;  left  and  right;  inside  and  outside; 
stop  and  wait. 

A.  Developmental  Sequence 

1.  Teach  the  child  the  concepts  of  up  and  down  (high  and  low). 
Suggested  Activities: 

a.  Take  the  child  to  the  slide,  tell  him  he  will  climb 
up  the  ladder,  then  slide  down  the  slide.  Also, 
use  the  terms  high  and  low  along  with  ujo  and  down 
so  that  the  child  will  learn  that  these  words  are 
similar  in  meaning. 

b.  When  the  child  is  walking  up  and  down  the  stairs, 
tell  him  which  way  he  is  walking. 

c.  Sec  up  a  ramp  in  the  classroom  and  tell  the  child 
to  walk  up  and  down  the  ramp. 

d.  Do  exercises.  Tell  the  child  to  stand  up  high  on  his 
tiptoes  and  raise  his  hands  with  fingers  touching  the 
sky.  Then  tell  the  child  to  put  his  arms  down  arid 
sit  down  and  put  his  hands  down  on  the  floor. 

e.  Walk  around  the  room,  school  or  outdoors  and  have  the 
child  point  out  things  that  are  up  above  or  down  below. 

2.  Teach  the  child  concepts  of  forward,  backward,  and  sideways. 
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Suggested  Activities; 

a.  Put  the  child  on  a  swing,  push  him  and  tell  him  in 
which  direction  ho  is  going  as  he  swings.  Then  have 
him  say  it  with  you. 

b.  Shew  the  child  how  to  walk  forward,  backward  and 
sideways;  help  him  to  do  it;  then  have  him  do  it 
independently* 

c.  have  the  child  move  forward,  backward,  and  sideways 
when  he  runs,  jumps,  marches,  etc. 

3.  Teach  the  child  the  concepts  of  left  and  right. 

Suggested  Activities. 

a.  Tell  the  child  which  side  of  his  body  is  the  left 
or  right  side. 

b.  In  the  beginning,  tie  a  ribbon  on  either  the  child's 
left  or  right  hand  to  help  him  distinguish  between 
left  and  right. 

c.  Help  the  child  perform  activities  with  specific  body 
parts.  For  example,  have  him  lift  his  right  leg  or 
put  his  left  hand  on  his  head.  Later,  have  him  do 
the  activity  independently  while  you  give  verbal 
instructions, 

d.  Have  the  child  sit  at  his  desk  and  give  him  a  small 
object.  Tell  him  to  put  the.  object  on  the  left  or 
right  side  of  the  desk, 

e.  Use  two  different  objects  and  have  the  child  put  one 
object  or,  the  left  side  of  his  desk  and  the  other  object 
on  the  right  side. 

f.  Have  the  child  walk  straight  forward  and  tell  him  to 
turn  left  or  right. 

g.  Have  the  child  work  with  pairs  of  objects  (gloves  or 
shoes,  for  example)  to  distinguish  left  from  right. 

4.  Teach  the  child  the  concepts  of  inside  and  outside. 

Suggested  Activities: 

a.  Tell  the  child  throughout  the  day  whether  you  are 
inside  or  outside  and  discuss  the  differences. 

t.  Have  the  child  tell  you  at  different  times  during  the 
day  if  he  is  inside  or  outside. 
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5.  Teach  the  child  the  concepts  of  stop  and  wait. 

6.  Reinforcement  Activities 

1.  Use  these  terms  at  anytime  during  the  day  when  they  can 
be  ^ied  into  what  the  child  is  doing. 

2.  Play  "Simon  Says"  using  these  terms. 

3.  Do  the  "Hokey  Pokey". 

Instructional  Objective  4  -  The  child  will  demonstrate  basic  techniques 
that  relate  to  mobility;  trailing?  arm-across-body ;  sighted  guide? 
locating  a  dropped  object. 

A.  Developmental  Sequence^ 

1.  Trailing  -  The  arm  closest  to  the  wall  is  extended  about 
a  foot  in  front  of  the  body  at  hip  level.  The  fingers 
of  the  hand  are  curled  slightly  so  that  the  side  of  the 
hand  makes  light  contact  with  the  wall  and  detects  any 
projecting  objects  that  might  be  in  the  path  of  the 
blind  person. 

2.  Arm-Across-body  Technique  -  The  arm  is  held  up  in  front  of 
the  body  so  that  the  forearm  is  about  a  foot  from  the 
chest.  The  palm  of  the  hand  is  turned  away  from  the  body, 
facing  the  object  to  be  located.  The  hand  is  always 
extended  farther  away  from  the  body  than  the  elbow,  so 
that  when  contact  is  made,  the  elbow  is  not  struck.  In 
unfamiliar  areas  it  is  suggested  that  the  face  be  given 
adequate  protection,  while  the  free  arm  may  be  used  in  a 
similar  fashion  to  protect  the  lower  part  of  the  body. 

3.  Use  of  the  Sighted  Guide  -  The  student  grips  the  guide's 
arm  just  above  the  elbow.  His  position  should  be  slightly 
behind  and  to  the  side  of  his  guide.  The  student's  arm 
should  be  kept  relaxed,  bent  at  the  elbow,  and  held  against 
the  side  of  the  body. 

4.  Locating  a  Dropped  Object  -  After  localizing  the  sound,  the 
student  uses  the  arm-across-body  technique  to  walk  to  the 
spot  where  he  has  localized  the  sound.  Continuing  to  use 
the  arm-across-body  technique,  the  child  should  stoop  down, 
keeping  his  back  straight,  and  with  the  lowered  and  extended 
hands,  search  for  the  object  in  ever-widening  circular 
motions . 

Instructional  Objective  5  -  The  child  will  demonstrate  awareness,  identity, 
discrimination  and  localization  of  various  sounds,  using  physical  and/or 
verbal  responses. 


SEE  THE  PRE-AC ADEf-iIC  UNIT  ON  AUDITORY  DEVELOPMENT 
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Instructional  Objective  6  -  The  child  will  demonstrate  awareness, 
identity,  discrimination  and  localization  of  various  smells  and  odors, 
using  physical  and/or  verbal  responses, 

SEE  THE  PRE~ ACADEMIC  Uin.IT  Ca  OLFACTORY  DEVELOPMENT 

nstructional  Objective  7  -  The  child  will  demonstrate  knowledge  of 
asic  concepts  using  tactile  skills. 

SEE  THE  PRE-ACADETiIC  UNIT  ON  TACTILE  SKILLS 

Instructional  Objective  8  -  The  child  will  demonstrate  the  ability  to 
move  efficiently  and  safely  within  and  around  the  school. 

A.  developmental  Sequence 

1.  Have  the  child  walk  around  the  perimeter  of  the  room, 
using  his  hands  to  guide  him  along,  and  identify  every¬ 
thing  he  feels. 

2.  Help  the  child  walk  around  the  room  and  identify  different 
objects  in  the  rooms  furniture,  light  switches,  closets, 
wastebaskets,  windows,  doors,  etc. 

3.  have  the  child  start  at  a  specific  point  (.for  example, 
the  doorway)  and  tell  him  to  walk  to  specific  objects 
ir  the  room. 

4.  Have  the  child  walk  from  object  to  object  as  you  give  him 
verbal  instructions. 

5.  Teach  the  child  to  open  doors  all  the  way,  close  doors 
completely,  and  push  chairs  all  the  way  under  the  desk 
when  leaving. 

6.  Introduce  the  child  tc  different  types  of  locks  on  doors, 
windows,  cupboards,  gates,  etc.,  and  show  him  how  to  unlock 
and  lock  each  one. 

7.  Take  the  child  for  a  walk  inside  the  school  to  locate 
various  rooms  and/or  objects. 

3.  Take  the  child  outside  the  school  to  locate  and  feel 

various  objects?  flowers,  trees,  leaves,  bushes,  play¬ 
ground  equipment,  etc. 

S.  Have  the  child  identify  changes  in  temperature  or  weather 
when  outside,  so  that  he  will  be  warned  as  to  whether  he 
should  be  going  indoors. 
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6.  Reinforcement  Activities 

1*  Have  the  child  follow  your  command  to 

a.  Get  a  drink  of  water. 

b.  Close  a  window. 

c.  Hang  up  a  coat. 

d.  Get  a  book  or  magazine. 

e.  Do  other  similar  activities. 

2.  Have  the  child  learn  to  run  errands  for  you. 
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